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Making Energy Policy Decisions
Students synthesize all the information they gathered in previous activities. They review a

primary document in which advisors break down information about the Energy Policy and

Information Act for President Ford, organize the information they gathered, and write a

recommendation to President Ford about which measure they believe is the most important

to include in the Energy Policy and Conservation Act. 

G R A D E S

9 - 12+

S U B J E C T S

English Language Arts, Geography, Human Geography, Social Studies, U.S. History

C O N T E N T S

3 PDFs

OVERVIEW

Students synthesize all the information they gathered in previous activities. They review a

primary document in which advisors break down information about the Energy Policy and

Information Act for President Ford, organize the information they gathered, and write a

recommendation to President Ford about which measure they believe is the most important

to include in the Energy Policy and Conservation Act. 

DIRECTIONS

1. Briefly review all previous activities in this lesson.

For the complete activity with media resources, visit:

http://www.nationalgeographic.org/activity/making-energy-policy-decisions/

https://www.nationalgeographic.org/education/resource-library/
http://www.nationalgeographic.org/activity/making-energy-policy-decisions/
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As an entry ticket, have students write down their biggest takeaways from each of the first

three activities of this lesson. Invite volunteers to share their thoughts and use that as a

springboard to briefly review the previous activities. Explain that, in this final activity,

students will put together everything they learned in the previous activities to write a

recommendation to the president about which measure he should advocate most strongly for

including in the Energy Policy and Conservation Act. Place students in the same small groups

they worked with in previous activities, and return students’ Stakeholder Tables, Possible

Measures Tables, Geographic and Political Considerations worksheets, and both annotated

briefings from the previous activities. Explain that they will use their work in previous activities

as evidence in their final recommendation to the president.

2. Have students review the information they gathered on stakeholders.

Distribute a copy of the Decision Statement Planner worksheet to each small group. Have

them use the information they gathered on stakeholders in Activities 1-3 to complete Part 1 of

the worksheet. They should refer to their Stakeholder Table as a reminder of what they

learned.

3. Have students review the effects of different possible measures on stakeholders and assess

their importance.

Have students review the Possible Measures Tables, the Stakeholder Tables, and the

consequences webs they created in Activity 3. Then have them complete Part 2 of the

Decision Statement Planner worksheet to identify the consequences of each possible measure

for stakeholders and the level of importance of each measure.

4. Introduce students to a primary document including analysis of the Energy Policy and

Conservation Act of 1975 and recommendations from President Ford’s advisors.

Distribute copies of the excerpts from the Memorandum to the President on the Energy Policy

and Conservation Act of 1975 to each student. Explain that the document contains an excerpt

from an analysis of the act by one of Ford’s staff and then recommendations from several of

his advisors. In their groups, have students scan pages 27-40 to see how the analysis is

organized. At this point, it is not important that students read the entire analysis. They
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should focus on what elements it includes and how it is organized. Discuss this section with

students and as a class create an outline of the analysis. Then, have each group select two

recommendations from Ford’s advisors—one advising him to sign the act and one advising

him to veto it. A number of these recommendations can be found on pages 65-76 of the

memorandum. Have students read the two recommendations and discuss in their groups

which one was most persuasive. Ask:

Which recommendation would you follow? Why?

Which recommendation had the best rationale and the most evidence? How important do

you think those elements would be to a president?

If you were president, would you be more likely to follow the recommendation given by the

majority of your advisors or the recommendation that made the best argument? Why?

What other factors might influence your ultimate decision?

5. Have students write their recommendation.

Remind students that all legislation is the result of compromise—no one gets everything they

want. In this final activity, their job is to recommend to President Ford which of the measures

they studied is the most important to include in the Energy Policy and Conservation Act. Have

students use the information they gathered and summarized in Parts 1 and 2 of the Decision

Statement Planner worksheet to write a final recommendation to the president. Explain that

students’ recommendations must include an analysis of three possible measures and their

decision statement of which measure is the most important. This decision statement must

include their decision, a rationale for their decision with evidence to support it, and

identification of which stakeholders will be negatively impacted and which will be positively

impacted by their decision. When students have completed their decision statements, collect

them for formal assessment of the full lesson.

Extending the Learning
Have each student or pair of students do a close reading of a different section of the Energy

Policy and Conservation Act of 1975 and create a synopsis. As a class, identify some of the key

measures of the act. Then have students read the Congressional Research Service document,

Energy Policy: 114  Congress Issues. Have students identify issues and policies that are similar

between the 1975 act and today's energy policies.

OB JECTIVES

th

https://www.govtrack.us/congress/bills/94/s622/text
https://www.fas.org/sgp/crs/misc/R42756.pdf
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Subjects & Disciplines
English Language Arts

Geography

Human Geography

Social Studies

U.S. History

Learning Objectives
Students will:

analyze primary documents that include recommendations to President Ford from his

advisors

plan and write a decision statement identifying the most important measures to include in

the Energy Policy and Conservation Act of 1975

Teaching Approach
Constructivist

Interdisciplinary

Teaching Methods
Cooperative learning

Discussions

Reading

Writing

Skills Summary
This activity targets the following skills:

21st Century Student Outcomes

Learning and Innovation Skills

https://www.nationalgeographic.org/encyclopedia/geography/
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Communication and Collaboration

Critical Thinking and Problem Solving

21st Century Themes

Civic Literacy

Global Awareness

Critical Thinking Skills

Analyzing

Applying

Evaluating

Geographic Skills

Analyzing Geographic Information

Organizing Geographic Information

National Standards, Principles, and Practices
I R A/ NC T E S TANDAR D S  F O R  T H E ENG L I S H  L ANG UAG E ART S

• Standard 1: 

Students read a wide range of print and nonprint texts to build an understanding of texts, of

themselves, and of the cultures of the United States and the world; to acquire new

information; to respond to the needs and demands of society and the workplace; and for

personal fulfillment. Among these texts are fiction and nonfiction, classic and contemporary

works.

NAT I O NAL  C O U NC I L  F O R  S O C I AL  S T U D I ES  C U R R I C U LUM

S TANDAR D S

• Theme 2: 

Time, Continuity, and Change

NAT I O NAL  G EO G R APH Y  S TANDAR D S

• Standard 11: 

The patterns and networks of economic interdependence on Earth&#39;s surface

• Standard 13: 

How the forces of cooperation and conflict among people influence the division and control

of Earth&#39;s surface

http://www.p21.org/index.php?option=com_content&task=view&id=261&Itemid=120
http://www.p21.org/index.php?option=com_content&task=view&id=260&Itemid=120
http://www.p21.org/index.php?option=com_content&task=view&id=258&Itemid=120
http://www.p21.org/index.php?option=com_content&task=view&id=256&Itemid=120
http://education.nationalgeographic.com/education/geographic-skills/4/?ar_a=1
http://education.nationalgeographic.com/education/geographic-skills/3/?ar_a=1
http://www.ncte.org/standards/ncte-ira
http://www.socialstudies.org/standards/strands#II
https://www.nationalgeographic.org/education/standards/national-geography-standards/11/
https://www.nationalgeographic.org/education/standards/national-geography-standards/13/
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• Standard 17: 

How to apply geography to interpret the past

• Standard 4: 

The physical and human characteristics of places

NAT I O NAL  S TANDAR D S  F O R  H I S TO RY

• Historical Thinking Standard 5: 

The student engages in historical issues-analysis and decision-making

• U.S. History Era 10 (5-12) Standard 1: 

Recent developments in foreign and domestic politics

• U.S. History Era 10 (5-12) Standard 2: 

Economic, social, and cultural developments in contemporary United States

C OM MO N C O R E S TAT E S TANDAR D S  F O R  ENG L I S H  L ANG UAG E ART S

& L I T ER AC Y

• CCSS.ELA-LITERACY.RH.11-12.10: 

By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR

text complexity band independently and proficiently.

• CCSS.ELA-Literacy.RH.9-10.10 : 

By the end of grade 10, read and comprehend history/social studies texts in the grades 9-10

text complexity band independently and proficiently.

• Writing Standards 11-12: 

Produce clear and coherent writing in which the development, organization, and style are

appropriate to task, purpose, and audience.&nbsp;

• Writing Standards 6-12: 

Range of Writing, W.9-10.10

• Writing Standards 6-12: 

Range of Writing, W.11-12.10

• Writing Standards 6-12: 

Text Types and Purposes, W.11-12.1

• Writing Standards 6-12: 

Text Types and Purposes, W.9-10.1

• Writing Standards 9-10: 

Produce clear and coherent writing in which the development, organization, and style are

appropriate to task, purpose, and audience.&nbsp;

https://www.nationalgeographic.org/education/standards/national-geography-standards/17/
https://www.nationalgeographic.org/education/standards/national-geography-standards/4/
http://www.nchs.ucla.edu/history-standards/historical-thinking-standards/5.-historical-issues
http://www.nchs.ucla.edu/history-standards/us-history-content-standards/united-state-era-10
http://www.nchs.ucla.edu/history-standards/us-history-content-standards/united-state-era-10
http://www.corestandards.org/ELA-Literacy/RH/11-12/
http://www.corestandards.org/ELA-Literacy/RL/9-10/
http://www.corestandards.org/ELA-Literacy/W/11-12/
http://www.corestandards.org/ELA-Literacy/W/9-10
http://www.corestandards.org/ELA-Literacy/W/11-12
http://www.corestandards.org/ELA-Literacy/W/11-12
http://www.corestandards.org/ELA-Literacy/W/9-10
http://www.corestandards.org/ELA-Literacy/W/9-10/
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T H E C O L L EG E,  C AR EER  & C I VI C  L I F E ( C 3 )  F R AM EWO R K F O R

S O C I AL  S T U D I ES  S TAT E S TANDAR D S

• Causation and Argumentation: D2.His.14.9-12: 

Analyze multiple and complex causes and effects of events in the past.

• D2.Civ.13.9-12: 

Evaluate public policies in terms of intended and unintended outcomes, and related

consequences

• D2.Eco.1.9-12: 

Analyze how incentives influence choices that may result in policies with a range of costs and

benefits for different groups.

• D2.Eco.8.9-12: 

Describe the possible consequences, both intended and unintended, of government policies

to improve market outcomes.

• D2.His.1.9-12: 

Evaluate how historical events and developments were shaped by unique circumstances of

time and place as well as broader historical contexts

Preparation

What You’ll Need

M AT ER I AL S  YO U  PROVI D E

Pencils

Pens

R EQ U I R ED  T EC H NO LO GY

Tech Setup: 1 computer per small group

PH YS I C AL  S PAC E

Classroom

G RO U PI NG

Large-group instruction

http://education.nationalgeographic.com/education/media/college-career-and-civic-life-c3-framework-social-studies-state-standards/?ar_a=1
http://nationalgeographic.org/media/college-career-and-civic-life-c3-framework-social-studies-state-standards/
http://nationalgeographic.org/media/college-career-and-civic-life-c3-framework-social-studies-state-standards/
http://nationalgeographic.org/media/college-career-and-civic-life-c3-framework-social-studies-state-standards/
http://nationalgeographic.org/media/college-career-and-civic-life-c3-framework-social-studies-state-standards/
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O T H ER  NOT ES

Activity 4 is intended to be conducted over two class periods, with outside time to complete

decision statements if needed.

R ES O U RC ES  PROVI D ED :  H AND O U T S  & WO R KS H EET S

Decision Statement Planner

(pages 27-40) Excerpt from Memorandum for the President on the Energy Policy and

Conservation Act of 1975

(pages 65-76) Excerpt from Memorandum for the President on the Energy Policy and

Conservation Act of 1975

B ACKG ROUND & VOCAB ULARY

Background Information

Prior Knowledge
[]

Recommended Prior Activities
None

Vocabulary

Term
Part of

Speech
Definition

stakeholdernoun
person or organization that has an interest or investment in a place,

situation, or company.

For Further Exploration

Reference

https://media.nationalgeographic.org/assets/file/Decision_Statement_Planner.pdf
https://media.nationalgeographic.org/assets/file/Excerpt_from_Memorandum_for_President_pp27-40.pdf
https://media.nationalgeographic.org/assets/file/Excerpt_from_Memorandum_for_President_pp65-76.pdf
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National Geographic Education: Stakeholder Consequences Decision Making

Video

National Geographic Channel: Gerald R. Ford: A Test of Character

Websites

Gerald R. Ford Presidential Foundation

Gerald R. Ford Presidential Library & Museum

DeVos Learning Center at the Gerald R. Ford Presidential Museum

Department of Energy: Energy.gov
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